Educa Journal of Studies
ISSN (E): 3054-3355
Volume 01, Issue 01, January, 2026

Licensed under a Creative Commons Attribution 4.0 International License.

INCLUSIVE EDUCATION PRACTICES AND
SOCIAL EQUITY: AN INTERDISCIPLINARY

PERSPECTIVE

Dr. Sofia Lindberg
Department of Education and Special Needs
Stockholm University Stockholm, Sweden
Email: sofia.lindberg@su.se

Abstract

Inclusive education promotes equitable learning opportunities for all students,
regardless of ability, background, or socio-economic status. This interdisciplinary
study examines inclusive education practices in Swedish primary and secondary
schools and their impact on social equity. Using surveys of 150 teachers,
interviews with school administrators, and classroom observations, the research
investigates strategies that facilitate inclusion and identify barriers to equity.
Findings indicate that differentiated instruction, collaborative teaching, and
policy-supported accommodations enhance inclusion and reduce disparities.
Challenges include limited resources, insufficient teacher training, and systemic
constraints. The study offers recommendations for policymakers and educators to
strengthen inclusive education frameworks.
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1. Introduction

Inclusive education aims to ensure that every student, regardless of physical,
cognitive, or social differences, has access to quality learning opportunities.
Sweden has long been a global leader in inclusive education, implementing
policies and practices that support equity and diversity in classrooms.

Research demonstrates that inclusive practices, such as differentiated instruction,
cooperative learning, and individualized support, improve academic and social
outcomes for all students (Florian & Black-Hawkins, 2011). Despite policy
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frameworks, schools face challenges in effectively implementing inclusion due
to resource limitations, teacher preparedness, and institutional constraints.
This study explores inclusive education practices in Sweden, focusing on their
impact on social equity and the factors that enable or hinder successful
implementation. Research questions include:

1. What inclusive practices are most effective in promoting social equity?

2. How do teacher attitudes and training influence inclusive education

outcomes?
3. What systemic factors facilitate or hinder inclusive education in schools?

2. Literature Review
1. Florian & Black-Hawkins (2011) emphasized the role of “inclusive
pedagogy” in promoting learning for all students.
2. Ainscow (2005) linked inclusive school development to improved equity
and social outcomes.
3. Booth & Ainscow (2011) highlighted the Index for Inclusion as a
framework for inclusive practice.
4. Loreman et al. (2010) reviewed teacher competencies needed for
inclusive classrooms.
5. Dyson & Gallannaugh (2008) analyzed international approaches to
inclusion and equity.
6. Hehir et al. (2016) found that inclusive practices improve outcomes for
both students with and without disabilities.
7. Sharma et al. (2012) studied teacher attitudes as critical determinants of
inclusion effectiveness.
8. Mitchell (2014) discussed global strategies for inclusive education
implementation.
9. Forlin & Chambers (2011) focused on professional development for
inclusive teaching.
10.Slee (2011) addressed systemic barriers to achieving social equity in
schools.
The literature indicates that teacher preparedness, inclusive pedagogy, and
supportive policies are essential for effective inclusion and social equity.
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3. Methodology
3.1 Research Design
A mixed-methods approach was used combining teacher surveys, interviews,
and classroom observations.
3.2 Sample
« Participants: 150 teachers and 20 school administrators from 10 schools
in Stockholm
o Sampling: Stratified random sampling across grades and school types
3.3 Data Collection
o Surveys: Assessed teacher practices, attitudes, and perceptions of

inclusion
o Interviews: Explored administrative perspectives on policy and systemic
support
« Observations: Documented classroom practices, student interactions, and
accommodations
3.4 Data Analysis

o Quantitative analysis: Descriptive statistics and correlation between
practices and perceived equity

o Qualitative analysis: Thematic coding of interview transcripts and
observation notes

4. Results and Discussion
4.1 Inclusive Practices
Table 1: Frequency of Inclusive Practices in Classrooms (n = 150)

Practice Frequency (%)
Differentiated Instruction 85
Collaborative Teaching 78
Use of Assistive Technology 62
Individualized Support Plans 70
Peer Mentoring & Support 68
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4.2 Social Equity Outcomes
Students in classrooms where inclusive practices were consistently applied
showed:

« Higher engagement and participation (80%)

« Reduced behavioral disparities (75%)

« Improved academic performance among diverse learners (77%)
Challenges identified include limited resources (55%), need for more teacher
training (60%), and inconsistent implementation of policies (50%).

These findings align with Florian & Black-Hawkins (2011) and Booth &
Ainscow (2011), highlighting the importance of teacher competencies and
school-level support in achieving social equity.

5. Conclusion and Recommendations
Inclusive education practices significantly enhance social equity in schools.
Recommendations include:
« Continuous professional development for teachers on inclusive pedagogy
« Resource allocation for individualized and assistive support
o Policy monitoring and school-level support to ensure consistent
implementation
« Collaboration between teachers, administrators, and policymakers to foster
inclusion
Future research could explore longitudinal impacts of inclusion and cross-
country comparisons of inclusive practices.
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