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Abstract

This article examines the methodological foundations of teaching the Russian
language in Uzbek groups within a bilingual educational environment. The
relevance of the topic is determined by the growing need to improve the quality
of Russian language instruction in conditions where students’ native language and
the language of instruction interact continuously in the educational process. The
study focuses on the linguistic, pedagogical, and psychological factors that
influence the formation of communicative competence in learners studying
Russian as a second language. Particular attention is paid to the role of
bilingualism in shaping speech habits, lexical acquisition, grammatical accuracy,
and intercultural communication skills. The article substantiates the importance
of a differentiated and communicative approach, the integration of interactive
teaching methods, and the selection of educational materials that correspond to
the language level and cognitive needs of students in Uzbek groups. It is argued
that effective Russian language teaching in such conditions requires reliance on
contrastive analysis, the prevention of language interference, and the creation of
a supportive speech environment that encourages active participation. The study
also emphasizes the significance of professionally oriented tasks, dialogic forms
of interaction, and the gradual development of oral and written speech. The
proposed methodological positions may contribute to improving the training of
future specialists and enhancing the practical effectiveness of Russian language
education in bilingual classrooms.
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Introduction
METOINYECKHUE OCHOBBI ITPEINIOJABAHUSA PYCCKOI'O
SI3BIKA B Y3BEKCKUX I'PYIIIIAX B YCJIOBUSAX
BUJIMHI' BAJIbHOM OBPA3OBATEJIBLHOM CPE/IbI
IOnpamesa T. A.
Houent UI'TTY, V306ekucran.

AHHOTAIMSA:

B crarbe paccmarpuBaroTCsi METOOUYECKUE OCHOBBI MPEMOAABAHUS PYCCKOTO
A3bIKa B y30€KCKHMX Tpylnax B YCIOBHUSAX OWJIMHIBaJbHOW 0Opa3oBaTelbHON
cpenbl. AKTyaJIbHOCTb T€Mbl OOYCJIOBJIEHAa BO3pacCTarOUIel HEOOXOIUMOCTBIO
MOBBIIIEHUS KauecTBa OOy4YEHUsI PYCCKOMY SI3BIKY B YCJIOBHSIX, KOTZIa POJIHOM
A3bIK  OOy4YalOMMXCS W A3BIK  OOyYEeHHs] HAXOMATCS B  MOCTOSHHOM
B3aUMOJICHCTBUH B 00pa3oBareIbHOM mporecce. MccienoBanue cocpeoToueHO
Ha JIMHTBUCTUYECKHUX, TMEAArOTMYECKUX ¢ TICHUXOJIOTHMYeCKuX (aKTopax,
BIUSIOMUX Ha  (OPMHUpPOBAHUE KOMMYHUKATUBHOM  KOMIETEHIMU Y
00y4Jaromuxcsi, U3y4darolux PYCCKUM s3BIK Kak BTopoil. Ocoboe BHUMaHHE
yaenseTcss pojivi OUIMHIBU3Ma B (DOPMUPOBAHUU PEUYEBHIX HABBIKOB, YCBOCHUU
JIEKCUKHA, TpaMMaTUYECKOW TMPaBWIBHOCTH U PA3BUTUU MEXKKYJIBTYPHOU
KOMMYHHUKaIU. B crarbe 000CHOBBIBACTCS 3HAYMMOCTD UG HEPEHIIMPOBAHHOTO
U KOMMYHUKATHUBHOTO TIOJAXOAAa, WHTErPAallM HWHTEPAKTUBHBIX METOIOB
oOyueHus, a Takke O0TOOpa Y4YeOHBIX MAaTEPHAIOB, COOTBETCTBYIOIINX
S3LIKOBOMY YPOBHIO M TIO3HABATEIBHBIM MOTPEOHOCTAM YYAIIUXCS Y30EKCKUX
rpyni. Jloka3biBaetrcs, 4yTo 3(PEKTUBHOE MPEMNOJaBaHUE PYCCKOTO s3bIKa B
MOAOOHBIX YCIOBUAX TpeOyeT Omopbl Ha COMOCTAaBUTEIbHBIA aHAJU3,
MPEAYNPEKICHUE SI3BIKOBOM WHTEphEepEeHIMH U CO3/JaHue OJaronpusTHOU
pedyeBOil Cpenbl, CTUMYJUPYIOIIEH aKTUBHOE YydacThe oOydawonmxcs. B
WCCIICIOBAHUM  Tak)Ke  TMOAYEPKHUBACTCS  3HAaUe€HHE  MPO(ECCHOHATBLHO
OPUEHTHUPOBAHHBIX 3a/JaHHM, JIHAIOTHYECKUX (OpPM B3aWMOICHCTBUA W
MO3TAlHOTO PAa3BUTUA yCTHOM M MNHUCBMEHHOW peud. lIpennoxeHHbie
METOJIMYECKHE TIOJIOKEHUSI MOTYT CIHOCOOCTBOBaTh COBEPILIEHCTBOBAHMIO
MOATOTOBKM  OyAyIIMX  CHEUMAIMCTOB W TOBBIMICHUIO  MPAKTHYECKOM
¢ exTuBHOCTH 00yUEHHUS PYCCKOMY SI3bIKY B OMJIMHTBAIBHBIX ayJJUTOPHUSX.
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KuroueBble cjioBa: OWIMHIBaJIbHOE OOpa3oBaHME, IPENONAaBaHUE PYCCKOTO
A3bIKa, Y30E€KCKHME TpyNIbl, KOMMYHUKAaTHBHAs KOMIETEHUMS, S3bIKOBas
uHTEp(epeHIIs, yCBOCHHE BTOPOTO sI3bIKa, METO/bI OOYUYCHHSI, Pa3BUTUE PEUH,
MHTEpPaKTUBHOE 00yYEHHE, CONIOCTABUTEIbHBIA aHAIIN3.

Introduction

The contemporary educational space in multilingual societies increasingly
requires the development of effective models for second-language instruction that
take into account the linguistic background of learners, their cognitive patterns,
and the sociocultural conditions of communication. In this regard, the teaching of
the Russian language in Uzbek groups represents a significant pedagogical and
methodological issue, especially within a bilingual educational environment
where two language systems function simultaneously and interact continuously
in the learning process. Russian language instruction in such groups is not limited
to the transfer of grammatical knowledge or lexical units; it is a multidimensional
process aimed at the formation of communicative competence, speech culture,
academic literacy, and intercultural interaction skills.

In Uzbek groups, Russian is most often acquired in conditions where the native
language of students remains the dominant means of everyday thinking,
communication, and cultural identification. This creates a specific educational
situation in which the second language is mastered through constant comparison
with the first language. Such a context has both constructive and problematic
aspects. On the one hand, bilingualism broadens cognitive flexibility, encourages
comparative analysis, and creates favorable preconditions for the conscious
acquisition of linguistic phenomena. On the other hand, it may generate lexical,
phonetic, and grammatical interference, which affects the quality of speech
production and comprehension. Therefore, the methodological organization of
Russian language teaching in Uzbek groups must be based on a clear
understanding of bilingual mechanisms and the regularities of second-language
acquisition.

The relevance of this topic is determined by several interrelated factors. First, the
Russian language continues to perform important educational, scientific, and
professional functions in the academic environment, which increases the need for
high-quality language training among future teachers and specialists. Second, the
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pedagogical university has a special mission in preparing students who will later
participate in educational communication themselves and may work in
multilingual classrooms. Third, modern educational reforms place emphasis on
competence-based instruction, interactive learning, and student-centered
methods, all of which require reconsideration of traditional approaches to
language teaching. Under these conditions, the methodological foundations of
teaching Russian in Uzbek groups must be aligned with contemporary didactic
principles and real communicative needs.

A bilingual educational environment requires the teacher to act not only as a
transmitter of knowledge but also as an organizer of linguistic interaction, a
facilitator of speech activity, and a mediator between two language systems and
two cultural codes. This role becomes especially important when students
encounter difficulties in pronunciation, syntax, grammatical agreement, and the
use of stylistically appropriate vocabulary. The task of the teacher is to anticipate
such difficulties, to select pedagogically justified methods, and to create
situations in which language is acquired through meaningful use rather than
mechanical memorization. For this reason, methodological work must include
communicative tasks, contrastive linguistic analysis, contextual vocabulary
practice, and gradual development of oral and written speech.

Thus, the study of methodological foundations for teaching the Russian language
in Uzbek groups is of both theoretical and practical significance. It allows
educators to define the principles, methods, and instructional strategies that are
most effective in a bilingual context and contributes to improving the quality of
language education in pedagogical universities.

Methods

This study is based on a qualitative methodological analysis of the process of
teaching the Russian language in Uzbek groups within a bilingual educational
environment. The research relies on a combination of pedagogical observation,
comparative linguistic interpretation, analysis of methodological literature, and
generalization of teaching experience in pedagogical higher education. The
chosen methodological framework makes it possible to examine the educational
process not only as a system of language transmission, but also as a dynamic
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interaction between two linguistic codes, two cultural perspectives, and two
levels of communicative competence.

The first methodological basis of the study is the communicative approach,
according to which language is regarded primarily as a means of meaningful
interaction. In the context of Uzbek groups, this approach is especially productive
because it shifts the focus from isolated grammar exercises to the practical use of
Russian in real or educationally modeled communicative situations. Classroom
tasks designed within this model include dialogue construction, role-based
communication, problem-solving conversations, retelling, discussion of texts,
and preparation of mini-presentations. Such forms of work promote the activation
of vocabulary, increase the motivation of students, and reduce anxiety associated
with speaking in a second language.

The second methodological basis is the contrastive approach, which involves the
comparison of Russian and Uzbek language systems. This approach is necessary
because students often transfer phonetic, lexical, or grammatical patterns from
their native language into Russian speech. Through contrastive analysis, the
teacher can identify the most probable areas of interference and construct
preventive exercises. In practical terms, this includes comparison of sentence
structure, case usage, verb forms, word order, and phonological features. The
purpose of such comparison is not to oppose the two languages, but to help
students become aware of structural differences and develop more accurate
speech habits.

The third component of the research method is pedagogical observation of
students’ language behavior in the learning process. Observation makes it
possible to record typical difficulties in pronunciation, grammar, vocabulary
selection, and text comprehension. It also helps determine which teaching
methods stimulate more active participation and more stable acquisition of
material. Particular attention is given to how students react to interactive tasks,
whether they use Russian spontaneously in pair and group work, and how their
speech develops under conditions of repeated contextual practice. Observation is
combined with reflective analysis of classroom outcomes, which allows the
identification of effective instructional patterns.

In addition, the study uses analysis of educational materials and teaching
practices applied in pedagogical universities. Textbooks, exercises, visual aids,

31| Page

r————



Ideal Journal of Multidisciplinary Research
ISSN (E): 3054-3339
Volume 01, Issue 04, April, 2026

Licensed under a Creative Commons Attribution 4.0 International License.

and professionally oriented tasks are examined from the point of view of their
accessibility, communicative value, and adaptability to bilingual groups. The
selection of materials is considered an important methodological issue, since the
effectiveness of teaching depends not only on the teacher’s professional
competence but also on the extent to which the content corresponds to students’
linguistic level and educational needs.

The generalization of pedagogical experience serves as the final method of the
study. It allows the synthesis of practical findings into broader methodological
principles for teaching Russian in Uzbek groups. Through this procedure, the
study identifies the most productive conditions for speech development, lexical
expansion, grammatical accuracy, and communicative confidence. As a result, the
research method combines theoretical reflection with practical classroom
orientation, which is essential for the pedagogical interpretation of bilingual
language education.

Results

The analysis of methodological approaches used in teaching the Russian language
in Uzbek groups within a bilingual educational environment demonstrates that
the effectiveness of instruction depends on the coordinated implementation of
communicative, contrastive, interactive, and learner-centered principles. The
obtained results indicate that the bilingual context should not be considered only
as a source of language difficulties. On the contrary, when pedagogically
organized in an appropriate way, it becomes a productive resource for the
conscious mastery of Russian speech patterns, lexical structures, and grammatical
norms. The educational process shows the highest effectiveness when students
are not passive recipients of rules, but active participants in speech interaction,
comparison, reflection, and practical application.

One of the key results of the study is the confirmation that communicative
orientation significantly improves the quality of language acquisition in Uzbek
groups. When Russian is taught through speech situations, dialogue, role
interaction, text discussion, and contextual vocabulary practice, students
demonstrate greater willingness to use the language in oral communication. Their
responses become more meaningful, their speech production less fragmented, and
their ability to construct statements in accordance with communicative intention
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more developed. This shows that language learning in bilingual groups is more
successful when grammatical material is introduced as part of functional
communication rather than as an isolated theoretical system.

Another important result concerns the role of contrastive analysis. The
comparison of Russian and Uzbek language systems helps reveal the structural
areas in which students experience the greatest difficulties. These include the use
of grammatical gender, case endings, agreement patterns, verbal aspect,
prepositional constructions, and certain syntactic models. The study shows that
targeted explanation of differences between the two languages allows students to
overcome errors more consciously and to reduce mechanical transfer from the
native language. As a result, the contrastive method contributes not only to
linguistic awareness, but also to the stabilization of normative speech skills.

The results also demonstrate that interactive teaching methods increase both
cognitive engagement and communicative activity. Pair work, group discussions,
collaborative text analysis, problem-based tasks, and role-play exercises create a
speech environment in which students are compelled to use Russian as a tool of
cooperation and expression. In such settings, the fear of making mistakes
gradually decreases, and students begin to perceive Russian not simply as an
academic subject, but as a working instrument of interaction. This is particularly
important in Uzbek groups, where passive understanding of Russian may exceed
active production. Interactive formats help transform receptive knowledge into
productive competence.

Observation of the educational process additionally shows that the effectiveness
of teaching depends greatly on the adaptation of educational materials. Materials
that are too abstract, overly theoretical, or linguistically overloaded reduce
participation and make it difficult for students to internalize language structures.
By contrast, texts and tasks that correspond to students’ age, specialty, cognitive
level, and communicative needs lead to more stable progress. Professionally
oriented content also proves especially valuable in pedagogical universities, since
it connects language learning with future academic and professional use.
Finally, the study confirms that a supportive pedagogical environment plays a
decisive role in the development of communicative confidence. Students make
more progress when the teacher encourages initiative, tolerates intermediate
errors as part of learning, provides corrective feedback tactfully, and builds
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instruction gradually. Thus, the results show that the methodological success of
teaching Russian in Uzbek groups is determined by the integration of linguistic
awareness, communicative practice, psychological support, and didactic
flexibility.

Discussion

The findings of this study make it possible to interpret the teaching of the Russian
language in Uzbek groups as a complex pedagogical process in which linguistic,
didactic, psychological, and sociocultural dimensions are closely interconnected.
The bilingual educational environment creates a specific instructional situation
where language acquisition cannot be reduced to memorizing vocabulary and
grammar rules. It requires the construction of a methodological model capable of
responding to students’ real speech experience, their native-language
background, and the communicative demands of academic and professional life.
From this perspective, the discussion of results confirms that the effectiveness of
Russian language teaching depends not on the isolated use of any single method,
but on the systematic integration of several mutually supportive approaches.
One of the central issues in the discussion is the role of bilingualism itself.
Bilingual educational settings are often interpreted mainly through the lens of
interference and difficulty, especially when students demonstrate persistent
grammatical, lexical, or phonetic deviations. However, the present analysis shows
that bilingualism should also be regarded as a pedagogical resource. Students who
operate between two languages possess an existing experience of meaning
transfer, comparison, and code differentiation. This experience can be
transformed into an advantage if instruction is designed consciously. In other
words, the native language should not be excluded from the learning process
completely; rather, it should be methodologically regulated and used as a
comparative basis where necessary. Such a position supports deeper
comprehension of Russian language structures and reduces the abstractness of
linguistic explanation.

At the same time, the discussion confirms that contrastive teaching must be
balanced carefully. If comparison between Russian and Uzbek becomes too
theoretical or excessively focused on formal grammar, students may lose
communicative motivation. Therefore, the comparative method is most
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productive when it serves practical speech development. For instance, explaining
the differences between sentence patterns or case usage becomes pedagogically
valuable only when students immediately apply this knowledge in oral and
written expression. This means that methodological foundations should preserve
equilibrium between explanation and practice, rule awareness and speech
automation, correction and encouragement.

Another important aspect concerns the communicative approach. The results
support the widely recognized didactic position that language is mastered more
effectively through purposeful use than through isolated mechanical repetition.
Yet in bilingual groups, communicative teaching should not be understood
superficially as free conversation alone. Students need structured communicative
support, especially at the initial and intermediate stages. This includes lexical
scaffolding, model phrases, guided dialogue, thematic repetition, and teacher-
mediated correction. The discussion therefore suggests that communicative
methodology in Uzbek groups must be organized progressively: from controlled
reproduction to semi-productive speech and then to independent expression. Such
sequencing allows students to gain confidence without feeling linguistically
unprepared.

The pedagogical role of the teacher also becomes particularly significant in this
context. The teacher is not merely a language instructor, but a designer of the
bilingual learning environment. Professional competence includes the ability to
predict interference, adapt materials, encourage participation, and create an
atmosphere in which language errors are treated as stages of development rather
than signs of failure. This psychological dimension is especially important for
students who may understand Russian passively but hesitate to speak due to fear
of inaccuracy. A supportive methodological climate stimulates verbal initiative
and gradually transforms passive knowledge into active communicative
competence.

Thus, the discussion demonstrates that the methodological foundations of
teaching Russian in Uzbek groups should be based on flexibility, contrastive
awareness, communicative orientation, gradual progression, and psychological
support. Only such an integrated model can ensure sustainable language
development in a bilingual educational environment.
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Conclusion

The methodological foundations of teaching the Russian language in Uzbek
groups within a bilingual educational environment should be understood as an
integrated system of pedagogical principles, instructional strategies, and
communicative practices aimed at forming stable language competence under

conditions of constant interaction between two linguistic systems. The conducted
analysis has shown that the bilingual context significantly influences the content,
pace, and forms of language instruction. In such an environment, students do not
acquire Russian in isolation; they master it through comparison, transfer,
adaptation, and gradual restructuring of already existing linguistic knowledge.
Therefore, effective methodology must be based not on abstract universal
schemes alone, but on the real educational conditions in which bilingual learners
function.

One of the principal conclusions of the study is that communicative orientation
remains the central methodological condition for successful Russian language
teaching in Uzbek groups. Students achieve more meaningful and lasting results
when they use language as an instrument of interaction, reflection, and expression
rather than merely as an object of formal study. At the same time, the
communicative approach becomes fully effective only when it is combined with
a contrastive analysis of Russian and Uzbek, since bilingual learners need clear
support in recognizing differences between the two language systems. Such
comparison reduces the influence of interference and helps transform
unconscious error patterns into consciously corrected speech habits.

The study also leads to the conclusion that the role of the teacher in a bilingual
classroom is especially multifaceted. The teacher must organize learning not only
at the level of content delivery, but also at the level of psychological comfort,
speech motivation, and intercultural mediation. This requires professional
flexibility, sensitivity to students’ difficulties, and the ability to design tasks that
gradually develop oral and written expression. The success of Russian language
teaching in Uzbek groups depends greatly on whether the teacher can create an
atmosphere in which speech activity is encouraged, errors are corrected
constructively, and language practice becomes a natural component of academic
interaction.
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Another important conclusion is that the adaptation of educational materials
remains a decisive methodological factor. Teaching resources should correspond
to students’ linguistic competence, specialty orientation, and communicative
needs. Materials that are contextualized, accessible, and professionally relevant
stimulate greater engagement and lead to more stable acquisition. Interactive
technologies, dialogic exercises, collaborative forms of work, and speech
situations linked to future professional practice contribute to the transformation
of passive knowledge into active competence.

In summary, the bilingual educational environment should not be viewed solely
as a source of methodological complications. When pedagogically organized with
scientific accuracy and didactic flexibility, it becomes a productive space for the
development of linguistic awareness, communicative competence, and
intercultural readiness. The methodological foundations of teaching Russian in
Uzbek groups must therefore rely on integration: integration of language and
communication, theory and practice, explanation and interaction, correction and
encouragement. Such an approach ensures not only more effective language
learning, but also the broader educational formation of future specialists capable
of functioning confidently in multilingual academic and professional contexts.
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